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Outline
• Setting the Stage: 
• The team
• Teaching Second Language Writers
• Defining and differentiating assessment as and for

learning

• Sharing a Rubric: 
• Common European Framework of Reference for 

Languages (CEFR) and Traits of Writing

• Discovering and Discussing: 
• Tasks that support writing skills
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Second language writers often:

• Produce shorter texts
• Employ simpler sentence structures
• Posses a more narrow range of 

vocabulary
• Make more errors (e.g., conventions, 

syntax, word choice)
• Use fewer writing strategies
• Devote 3x more time to the act of 

“planning”

Teaching Second 
Language Writers



• Importance of spending time on planning 
(goals, idea generation (brainstorming), 
idea organization)
• Techniques such as guided and modeled 

writing (particularly helpful for text 
organization)
• Deliberate word work (vocabulary focus)
• Targeted editing of conventions
• Iterative reflection (self) and feedback 

(peer, conferencing) loops 
• Continual interaction with text (modeled, 

guided) 
• Importance of ORAL in the writing process

Teaching Second 
Language Writers



Writing and Assessment Practices

• Importance of 
Assessment “as” and 
“for” Learning in 
becoming a 
proficient writer.

Kristmanson, P. & Lafargue, C. (2014). I Can: Empowering Language Learners: A Teacher’s Guide to Using the Language Portfolio. Canadian Association of Second Language Teachers: Ottawa, ON.



Writing and Assessment Practices

Kristmanson, P. & Lafargue, C. (2014). I Can: Empowering Language Learners: A Teacher’s Guide to Using the Language Portfolio. Canadian Association of Second Language Teachers: Ottawa, ON.



Writing and Quality Feedback

Hattie, J. and Timperley.H. (2007). The Power of feedback. 
Review of Educational Research, 77, 81-112.

• Comprehensible
• Specific (relate to the criteria)
• Personalized (meaningful & motivating)
• Timely
• Descriptive
• Dialogical (teacher, peers and self)
• Individualized (next steps, new goals, 

revisit the task)
• Aimed at increasing learner autonomy

“Seminal feedback research is 
finding that the feedback that 
best support student learning is 
specific and descriptive. It tells 
students what to do more of and 
what to do less of.” (Black & 
Wiliam, 1998, Butler, 1987, 1988 
in Davies, Herbst, Reynolds, 2012)



Writing and Clear Targets
• “Students can reach any 

target that they know about 
and that holds still for them.” 
(Stiggins, 2004)

• “Students can assess 
themselves only when they 
have a sufficiently clear 
picture of the targets their 
learning is meant to attain” 
(Black & Wiliam, 1998)



A Writing Rubric: Origin and Purpose

• Référentiel developed at L2RIC for French Second Language Contexts

• Consulted the CEFR for the proficiency descriptors (criteria)

• Consulted the Write Traits as a frame for the components of 
writing

• Translated and adapted for the new pilot curricula (NB EECD)- see 
handout

Origin

• Provide students (and teachers) with a clear picture 
of multifaceted nature of writing (not just grammar)

• Provide a framework for assessment as and for
learning

Purpose







Discovering and Discussing: Engaging Writing 
Tasks for Assessment as and of Learning

General Considerations

• Sentence Structure
• Word Choice
• Ideas/Content
• Conventions
• Text Organization

Sample Tasks for:



Engaging Tasks for Assessment as and of
Learning: General Considerations

When learners have ongoing opportunities to actively practice and engage with 
assessment criteria through self and peer assessment, they are more likely to internalize 

and actively consider this during writing.

Consider:
• Incorporating peer-assessment as part of your assessment cycle

• Structure in-class opportunities where learners exchange writing activities/assignments and peer-assess using established 
criteria. 

• Provide specific peer-assessment intentions to help focus feedback (e.g. “Please read through and draw a star next to any 
places where the writer could add more detail”).

• Require peer feedback and revision before submission to instructor
• Incorporating self-assessment as part of assessment cycle

• Attach two copies of assessment criteria to activities/assignments – one completed by learners and the other completed by 
the instructor



Engaging Tasks for Assessment as and of
Learning: Conventions – General Considerations

Learners (and sometimes 
instructors) are sometimes 
hyper-focused on 
conventions.

1
Conventions are the “tip of 
the iceberg” in writing –
what people will see and 
notice on the surface, 
though there is much more 
happening underneath.

2
Instructors need to support 
learners in developing their 
understanding and command 
of writing conventions, while 
broadening their 
understanding of the many 
components of successful 
writing.

3



Engaging Tasks for Assessment as and of Learning: 
Conventions – General Considerations



Engaging Tasks for Assessment as and of
Learning: Conventions – Potential Activities

Consider:
• Correction Logs and 3 Dot System

• Look for instances of repeated errors in a learner’s writing. 
• Choose one type of error (e.g. passive voice) and identify three 

instances of it using a dot (next to the error for beginner 
learners; next to the line the error is in for more advanced 
learners).

• When receiving an activity/assignment back from the 
instructor, learners work individually of in pairs/small group to 
identify their repeated error. Once they’ve identified it, they 
verify with the teacher and then work to correct it.

• Learners record the date, error, incorrect and corrected 
sentences in a correction log and use this log to help provide 
writing foci for future activities/assignments.

• Providing a specific conventions focus in addition to regular 
feedback



Engaging Tasks for Assessment as and of Learning: 
Conventions – Potential Activities

What would be an appropriate writing focus for this learner?

dear teacher
I are enjoing being in this clasroom.  I am haveing a food time working 
with my clasmates each day.
the bestest part so far has been the writing labs.  I like the writeing
because it helps me get to know writeing beter.  I like it when we practice 
righting because it makes me sure that I will do good on our riting test.
some of our reading prodjects have been fun to.  My favorit was reeding
poetry. Can we trie it again?
My freind tole me that you were super.  now I no that he is write.  The 
next time I see him i will say Tae-woon, i have the best class ever
Sincerly
Aarav



Engaging Tasks for Assessment as and of Learning: 
Sentence Structure – General Considerations

Consider: Teaching conjunctions and sentence connectors in 
groups according to function (e.g. adding an idea, 
explaining why, etc.)

Proofreading for sentence structure, rather than 
conventions (e.g. “underline any examples where 
sentences or ideas can be joined together and 
provide an option.”)



Engaging Tasks for 
Assessment as and of

Learning: 
Sentence Structure –

Potential Activities

Specific: Fortunately/Unfortunately
Learners practices writing fluency and 
contrast connectors through writing a 
tag team story. 
• Each learner begins a story with, 

“It was the best of times, and it 
was the worst of times. The day 
started out well enough…” and 
continues until the teacher says 
stop.
• The students pass their story to 

the left, finish the thought of the 
previous student, and then begin 
the next sentence with a contrast 
connector.



Engaging Tasks for 
Assessment as and of

Learning: 
Sentence Structure –

Potential Activities

Specific/General: Missing Words
• Find a scholarly article online 

and remove all 
conjunctions/connectors (or 
one particular type).
• Students read through and 

connect sentences where 
possible (consider providing 
blanks for learners with lower 
language proficiency)



Engaging Tasks for Assessment as and of Learning: 
Ideas/Content – General Considerations

Consider:
• Teaching and practicing different types of supporting details explicitly
• Adding Description (e.g. sensory details, comparison, naming things specifically)
• Adding Vocabulary (e.g. domain specific terms followed by definitions, precise and 

powerful action verbs)
• Adding Proof (i.e. hard proof – facts, stats, dates; specific types and examples)
• Voices (i.e. soft proof – expert quotes, individual feelings, individual opinions, 

differing perspectives)
• Adding Explanation (e.g. adding “because”, restating, summarizing)
• Adding Importance (e.g. explaining significance, impact, consequence, and/or 

importance of a fact of quote)
• Proofreading for ideas, rather than conventions (e.g. “please put a star next to 

anywhere the writer could add details.”)



Engaging Tasks for 
Assessment as and of
Learning: Ideas/Content –
Potential Activities

• Introduce and 
practice various idea 
building frameworks 
to encourage 
learners to consider 
and use a variety of 
details to support 
ideas



Engaging Tasks for Assessment as
and of Learning:  Text Organization 
– General Considerations

Consider
• Using planning frameworks to 

support a logical flow of ideas.
• Proofreading for text 

organization, rather than 
conventions (e.g. “draw an 
arrow between sentences or 
paragraphs that could be 
rearranged to have a better 
flow of ideas”).



Engaging Tasks for Assessment as and of
Learning: Text Organization – Potential Activities

Activity - Out of Order

Teacher choses a text 
and cuts it into pieces. 

Students work together 
to put the text back in 

logical order.



Engaging Tasks for 
Assessment as and of
Learning: Word Choice -
General Considerations 

Consider
• Introducing words from 

academic word lists on a 
regular basis and providing 
opportunities to practice 
their use across all 
language domains

• Proofreading for worn-out 
words, rather than 
conventions (e.g. “circle 
examples of the following 
words, and provide 
another option.”)



Engaging Tasks for Assessment as and of Learning: 
Word Choice – Potential Activities

Activity: What am I?

I am the beginning of 
eternity, and the end of 

time and space. The 
beginning of every end, 

and the end of every place.



Engaging Tasks for Assessment as and of Learning: 
Word Choice – Potential Activities

I am the beginning of 
eternity, and the end of 

time and space. The 
beginning of every end, 

and the end of every place.

What am I? The Letter “E”



Engaging Tasks for Assessment as
and of Learning: 
Word Choice – Potential Activities

Activity – Limited Options:

Don’t allow students to use a particular letter 
during writing (differentiate through how common 
the letter is).

Your Task: Explain an idea or concept to the group 
without using the letter “e”

Sentence Starter: “I want to talk to you about…”



Assessment as and for Learning 
in Academic Writing

QUESTIONS? COMMENTS? FEEDBACK?

THANK YOU!!


