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From ESL Student to Canadian Citizen:
The Academic Route
by Tony Rusinak
A culture-shocked ESL student—wide-eyed, observant, and slightly
confused—walks into your class for the first day. You give a warm welcome
and begin with the basic phrases. Fast forward ten years. The same student
you met that day is giving the citizenship oath. So what happens in
between?
By 2021, the IRCC has suggested Canadian immigrant numbers
will increase from the current 315,000 per year to 450,000 per year.
Instrumental to this growth are international students. John McCallum,
the former immigration minister has stated, “International students
make the perfect candidates for immigrants.” They create jobs, stimulate
the economy, are entrepreneurial, and have a head start on living in
Canadian society. In order for this to move forward, the government has
not only called for significant increases in international student numbers,
but has also been tweaking immigration programs as an incentive to
attract these potential new Canadians.
Implicit in the non-native speakers’ journey from international
student to Canadian citizen is language. In the case of our industry, the
foundational skills in English with which we equip our learners are
essential. Building language skills paves the road on the academic route
to citizenship. Many begin by arranging to study ESL. This requires a
Temporary Residence Visa, along with a Study Permit. Meeting the
academic English standards at a language school or through an approved
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From Kris Mitchell, President of TESL NS

Dear TESL NS Members,
First and foremost, I would like to wish all of
you a Happy New Year, and I hope that this year is full
of wonderful experiences for everyone.
For those of you who don’t know me, my
name is Kris Mitchell, and I have been working in the
ESL field since 2005 when I first set foot in Korea. Ten
years later finds me working at Dalhousie University
teaching EAP, and of course, just recently I was given
the honour of serving as your president. In this, I have
significantly less experience, but it is my sincere
desire to do my best in this new role.
2017 for TESL NS sees us continuing to offer
our two regular conferences, and already we have
booked the beautiful Acadia University for the Spring
Conference in May, so stay tuned for more details. I
encourage all of our members to consider presenting
at the conferences this year, as there is no greater
resource than our collective knowledge. Also, we are
hoping to plan one or more smaller events in order to
provide a chance to connect and exchange ideas in
more relaxed and informal settings.
With regards to advocacy, TESL NS aims to
continue to expand our role. Already this year, we
have shown our support for local teachers by adding
our voice in the form of a letter sent to the Nova
Scotia government. The letter can be read in full on
our website and in this newsletter. In addition, we are
currently discussing and planning our next steps in
advocating for our ESL members who struggle with
job security, as well as other employment related
issues. It is important for us to bring these issues into
view, and to support our members through
engagement with the government and Languages
Canada.
Lastly, we hope to get more actively involved
with Syrian Refugees and their need for language
learning, especially in rural Nova Scotia. We are

currently considering the ways in which TESL NS and
its members can help.
In the end, TESL NS is nothing without its
members, and I encourage all of you to get involved
when and where you can. We are always open to new
ideas and active participation in both events and
advocacy, so remember to stay connected through
our website, mail outs, newsletters and Facebook
page. Please do not hesitate to contact us.
Sincerely,
Kris Mitchell
President of TESL NS
(president@teslns.com)

Kris Mitchell, TESL NS President
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Advocacy Committee Letter to the NS Government

Teachers of English as a Second Language in NS
7001 Mumford Road, PO Box 29104
Halifax, NS B3L 4T8
teslns.com
To the Government of Nova Scotia,
The TESL Nova Scotia Advocacy Committee, on behalf of the TESL Nova Scotia executive and all
of our members, wishes to express our deep concern over the ongoing conflict between the Nova Scotia
government and the public school teachers. In light of the current impasse, we urge the government to
re-commit to conducting meaningful and productive contractual negotiations with teachers. This starts
with acknowledging the legitimate right of teachers to introduce and negotiate classroom conditions, as
well as other curricular issues at the bargaining table. This right has been well-established in jurisdictions
throughout North America. There can be no reasonable objection to the claim that the working
conditions of teachers are the learning conditions of students.
As an organization of teaching professionals, we argue that the government needs to recognize
the essential importance of involving teachers in leadership roles in all areas of curriculum design and
implementation. Teachers are trained professionals who have years of experience informed by a solid
foundation in pedagogic theory for today’s learning environments, and are therefore integral to the
process of informing, guiding, and shaping education in the province of Nova Scotia. Any efforts to
modify curricula without the full and energetic participation of teachers are counterproductive at best,
and catastrophic at worst.
Finally, while we acknowledge that Nova Scotia faces many fiscal challenges, we encourage the
government to continue to support our public education system since investment in our children is an
investment in our future as a community, a society, and a culture. In particular, as the provincial
organization of English as an Additional Language professionals, we would urge the government to look
at ways of expanding its commitment to promote literacy and English language skills of new Nova
Scotians by continuing to invest in support services needed to help newcomers of all ages to adjust to
their new home.

Sincerely,
Kris Mitchell
President of TESL NS
(president@teslns.com)

TESL NS NEWSLETTER / ISSUE #1

PAGE 5

An Introduction to CLIL
and Its Relevance to the Canadian ELT Context
by Ayesha Mushtaq and Shazia Nawaz Awan

The Canadian English language teaching context is
diverse, both culturally and linguistically. In order to
cater to the needs of both international
students and professional immigrants, numerous
methodologies are adopted in ELT
classrooms. As ELTs aim to help their English
language learners develop English language skills,
they also try to enhance students’ knowledge of
different subject areas. Teaching materials are
indicative of the broad range of subject areas ELTs
cover in their classrooms: social (for example, English
in the workplace, language for successful
communication), cultural (cultural artefacts and
holidays), and academic (geography, science,
environment, biology, and so on).
The purpose of this article, therefore, is to
introduce Content and Language Integrated
Learning, or CLIL, a methodology that is has been
used in Europe and other EMI contexts for the past
few decades and is becoming increasingly popular
worldwide.
CLIL is a teaching methodology that aims to
teach content through language; however, it is
not primarily focused on the teaching of language.
The CLIL environment is a naturally developed
context where collaborative and reflective teaching is
delivered through a student-centered approach. A
CLIL classroom can have mixed-ability students who
are socially and academically diverse. CLIL, in other
words, is an innovative blend between language
teaching and knowledge of content. According
to Georgiou (2012, p. 495), “CLIL is a fusion where the
best of language education joins together with the
best of general education.” This methodology is
thought to be a reconceptualization of language
learning as an integrated learning model.
CLIL lessons place individual needs, interests,
and learning styles at the heart of the curriculum.

Classes are set up as collaborative tasks in which
students and teachers share knowledge of the subject
beyond the classroom. CLIL curriculum is
modeled on Coyle’s 2005 4C’s framework: content,
communication, cognition, and culture (Coyle,
2008). Although the starting point of CLIL lessons
focus on language education, content and subject
themes take pedagogical preference.
The 4C’s framework affiliates the subject
matter with communication, cognition, and culture.
This cross-curricular approach to content not only
enables students to understand subject-specific
content from a linguistic point of view, but it also
enables them to develop higher-order thinking skills
from an intercultural viewpoint. The success of CLIL
lies in this pedagogical synergy. Effective content and
language integration in learning takes place when
content knowledge and language skills are advanced

The 4C’s Framework for CLIL (Coyle, 2005)
Continued on page 6. . .
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Continued from page 5: “An Introduction
to CLIL. . .”
through cognitive processing of information, a
communication of this information, and a sound
awareness of “self” and “other” acquired through
intercultural understanding of the content.
If any of the following are true, CLIL
methodologies can be applicable to your classroom:
•

You are scaffolding subject-specific
content in the preparation of your
lessons.

•

You want your learners to develop
knowledge of subject-specific content
with an ability to manage social
relationships in and out of the classroom.

•

You are trying to impart knowledge and
value of both cultures to your learners.

MARK YOUR CALENDAR

TESL NS Spring Conference
Saturday, May 13
Acadia University
teslns.com

Keeping all of the above in mind, we can easily draw
connections between some of our ELT classrooms in
the Canadian context and CLIL strategies.

References
Coyle, D. (2008). CLIL – a pedagogical
approach. In N. Van Deusen-Scholl, & N. Hornberger,
Encyclopedia of Language and Education, 2nd edition
(pp. 97-111). Springer.
Georgiou, S. I. (2012). Reviewing the puzzle of
CLIL. ELT Journal, 66(4), 495-504.

____________________________________________
Both Ayesha Mushtaq (ayesha.mushtaq@dal.ca) and
Shazia Nawaz Awan (shazia.awan@dal.ca) teach
EAP at Dalhousie University. They have recently
developed a PD certificate program, Professional
Development Certificate in English-Medium Instruction
(PDCEMI), at the College of Continuing Education,
Dalhousie University.

TESL Canada Conference 2017
June 8 - 10
Niagara Falls
tesl.ca
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PROGRAM FEATURE: English in the Workplace
by Julianna Sherriff
You have recently immigrated to Canada and your level
of English is low. You are in survival mode when trying
to maneuver public transportation, the grocery store,
the bank, etc. You are so overwhelmed! You need to
improve your English; however, you also need to work
to provide for your family. You land a job, but you’re
struggling to communicate with your colleagues to the
point where you feel like you may lose your job if your
English doesn’t improve soon. You are working full
time, so you don’t have time for community language
classes. What do you do? Where do you turn for help?
English in the Workplace (EWP), a program
offered through ISANS, is often the only option for
many immigrants in this situation. EWP assists
immigrants at any language level to improve their
English and build confidence.
Once a connection has been made with an
employer, the instructor meets with the employee for
twelve weeks, twice a week, for 1.5 hours. The
language taught is not everyday English; it is
workplace specific and focuses on tasks the
immigrant needs in order to be successful at his/her
job. However, this learning is definitely transferable,
providing much-needed language support.
Regardless of the immigrant’s language level,
EWP can and does help immigrants improve their
English and increase their confidence—this is a
win/win situation for both the immigrant and the
employer. With the support of EWP, employees have
kept much-needed jobs, and employers have seen
improved retention levels.
EWP covers all professions: room attendants,
construction workers, mechanics, bankers, brokers,
entrepreneurs, cake makers, engineers, professors,

and gardeners, to name a few. It is not necessary for
EWP instructors to know about the particular
profession of the employee. Instructors have the
experience and training necessary to teach a broad
range of subject matter using the principles of adult
learning.
As a hugely successful program for more than
20 years, EWP has assisted many immigrants across
Nova Scotia to improve their language skills, keep
their jobs, and better their lives.
____________________________________________

Julianna Sherrif has been an instructor for English in
the Workplace at Immigrant Services Association of
Nova Scotia (ISANS) since September of 2008, and has
been the intake coordinator for the program for the
past two years. Her teaching career started in Madrid,
Spain, where she taught English for one year. She then
went on to complete her Masters of Curriculum Studies
for Teaching English as a Second Language (TESL) at
Mount Saint Vincent University (MSVU) in May of 2012.
She has also done curriculum development for ISANS
online pre-employment workshops such as Job Search
Skills, Interview Skills, and Working in Canada Skills.

Call for Submissions – TESL NS Newsletter
We are currently accepting articles, reviews, lesson
plans, PD opportunities, photos, and other items to be
included in the April 2017 newsletter. Please send your
submissions to editor@teslns.com by April 1.
Publication dates for 2017 are scheduled mid-monthly as
follows: April, July, October, and January.
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Nearpod: A Digital Tool
for Engaging Students in the Classroom
by Kate Morrison
Last year, while teaching in Turkey as a middle school
ELA teacher, I was struggling to assess my students’
comprehension of a text. Even though my twenty
students seemed to be diligently answering
worksheet questions at their desks, I was not
confident that I could properly assess every student's
understanding. I could have collected all of the
worksheets and sat down during my lunch hour—or
after school—to go through each answer, but I
wanted to figure out a more practical way. In
addition, I felt that the lesson itself did not create an
atmosphere of student interaction and engagement.
This led me to a discussion with our technology
teacher, who recommended a program called
NearPod.

What is Nearpod?
As I discovered, NearPod is essentially an
interactive PowerPoint-style slide presentation.
Students can answer questions directly onto slides
using their own laptops, and the answers are
automatically sent to the instructor during the
activity. The website additionally offers a teacher
share page that provides both free and purchasable
ready-made lessons on a variety of subjects.

Creating Interactive Slides
My initial experience creating the interactive
presentation was enjoyable. There are many different
options for activities, such as multiple choice and
open-ended questions, videos, and even a "draw it"
activity for tablets.

The Trial Lesson
My first lesson using NearPod went well.
Students logged on with a PIN number and created
their usernames, which instantly popped up on my
NearPod screen as they entered the site. As the
teacher, you control which slide students can see;

they cannot skip ahead of the presentation or go back
to a previous slide on their own.
After the students submitted their work, I had
both their names and answers on the screen in front of
me. The benefit of this was that I could assess right
away who was doing well and who needed more
guidance.
As a big believer in peer feedback, I found
NearPod’s share tool to be especially helpful. I read my
students’ answers and decided which ones to show to
the class by clicking "share" next to the student's
name on the screen. This share option keeps their
identities anonymous. This feature was advantageous
because students could openly comment on each
other’s work.

A Useful Digital Tool
Our students often have diverse learning
styles and interests, and that can make lessons seem
too difficult or not engaging enough for some. For
teachers, it can be a challenge just to assess every
student during the lesson. NearPod is a great tool,
both for adaptation of materials for students’ needs
and for assessment. And since all the data you receive
from students are archived, at any time you can go
back and learn more about a particular lesson.
You can sign up for the free basic package at
nearpod.com; simply create a username and password
and begin.

____________________________________
Kate Morrison is a proud Cape Bretoner who loves to
travel. Kate has worked as an EAP instructor in Ankara,
Turkey for 8 years. She is now back on Canadian soil
teaching EAP for Dalhousie University and settling in
nicely with her small family in Halifax.
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Literally Speaking
by Gerry Russo
How often does it happen that someone in your
family brings up something you once said as a
toddler: a cute, odd, yet memorable word or
expression? You likely have a catalogue of these
sometimes poetic, sometimes socially awkward
utterances. They are the stuff of family lore and help
to reinforce the unique bonds we have with our loved
ones. One example from my own family is the time
when we were driving through a new housing
development and our three-year-old daughter said,
“Mommy, that house have no hair!” This sort of
linguistic and conceptual creativity seems to wane as
children age, and yet the underlying process that
leads to its expression does not. In fact, there is a
record of this fundamental, creative force in the
history of words we use every day.
In the nineteenth century, Thomas Carlyle
published a peculiar work entitled Sartor Resartus,
the “Retailored Tailor,” which is replete with the
philosophical musings of his character Diogenes
Teufelsdröckh. Among these thoughts is a reflection
on the nature of language. He states, “[E]xamine
Language; … what is it all but Metaphors, recognised
as such, or no longer recognised; still fluid and florid,
or now solid-grown and colourless?” Carlyle then
provides this example: “[I]s not your very Attention a
Stretching-to?” Here, the author strikes upon
something that we all know intuitively when we are
asked the question “Where is tomorrow?” and we
reply by pointing in front of us.
When I first read Carlyle, his example of
attention piqued my curiosity and led me to a
dictionary that confirmed for me that this word is
derived from Latin and originally meant a stretching
to or toward. Thankfully, digging up the root

meanings of words no longer involves trips to the
library and finding dusty, esoteric reference books
(although there is something to be said about that!).
We can painlessly access online dictionaries, such as
one of my favourites, the Online Etymology
Dictionary. It is true—that odd bit at the end of the
dictionary entry in brackets provides us with a
window on concepts, meaning, and the nature of
both culture and thought of those who uttered,
wrote, and shaped words over time. Attention is but
one example of a word considered “literal,” one
which originally had a concrete meaning and later
gained an abstract definition through the application
of metaphorical reasoning. The linguist A. H. Sayce
provides us with an image of our “literal” language in
Introduction to the Science of Language, where he
states, “If we look closely into language, we see how
strewn it is with worn-out and forgotten metaphors.”
(1880, p 103)
Carlyle’s example triggered something else in
me, a memory of Mr. Coutu, my high school Latin
teacher, who helped me build my English academic
vocabulary by introducing me to what we call the
“word parts strategy.” By knowing the meanings of
Latin prefixes, suffixes, and word roots, Latinate
words can become easier to remember, and we can
divine the meaning of such words, even if it is the first
time we encounter them. One example he gave us
was riparian from RIPA, the bank of a river. This word
is fairly technical and does indeed refer to such areas
in our natural environment, but the word root is
much more commonly used elsewhere in the verb
arrive.

Continued on page 10. . .
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Continued from page 9: “Literally Speaking”
AD RIPAM is a prepositional phrase in Latin
that means “to the riverbank” or more generally, “to
the shore.” At one point in the first millennium, this
phrase, by adding the first conjugation verb suffix
-ARE to it, morphed into a verb bearing the meaning
“to reach the shore.” Over the centuries and through
its journey through the lives of Europeans, AD +
RIPAM + ARE became our English word arrive.
The question is, how can a word with such a
specific and concrete meaning come to have the
general meaning of completing any form of travel or,
more abstractly, reaching the final point of a thought
process? If we think back hundreds or thousands of
years, travel was not as convenient or safe as it is
today. Roads were treacherous, there were no
weather forecasts, and transportation was both slow
and challenging. In particular, the crossing of rivers
and oceans was dangerous and life threatening. In this
context, one of the great achievements of the Roman
Empire was construction and maintenance of its vast
infrastructure. Key to the success and contiguity of
the road system were bridges. The Romans were great
engineers and masters of building bridges, many of
which are still standing and in use today. Bridges were
of cultural significance and a point of pride for the
Romans; in fact, Julius Caesar detailed the
construction of the wooden bridge he used to cross
the Rhine in his Commentarii de Bello Gallico. We
should also consider the metaphorical significance of
bridging of the physical world to the spiritual world
embodied in the “pontifex,” the patrician spiritual
leader of ancient Rome. Crossing a body of water was
indeed an achievement worthy of its own verb.
Imagine, then, a hapless Flavius who attempts
to get home one day, crossing the city of ancient
Rome. Perhaps thieves, a fire, a sudden downpour,
any of a host of possible impediments conspire to
delay the journey, and yet finally, after an arduous

trek, he desperately steps over his familiar threshold
and pronounces, “I have arrived!” This simple and
intentional statement, likening crossing the great city
to the crossing of dangerous waters, would have been
a novel use of the word, a metaphor. Perhaps it was
considered clever, or even humorous; we will never
know and can only surmise, but the fact remains that
what would later become our verb arrive eventually
lost its concrete meaning. While initially its use to
describe other modes of transport or types of travel
was figurative in nature, in the fullness of time and
through repeated use in other contexts, the original
meaning was lost. Since it now bears only its abstract,
general meaning, arrive has become one of Sayce’s
“worn-out and discarded” metaphors. It is
unremarkable and literal, not only for all manner of
physical journeys but also for intellectual and
emotional journeys.
We describe the new with the only tools we
have: what we know, understand, and have
experienced. Likewise, we describe what is abstract in
terms of the concrete. So when a child says, “Mommy,
that house have no hair!” then clearly the child is
mapping her knowledge of the world on a novel
experience and expressing it in those terms: that
house is a human head, and the missing shingles are
hair. Perhaps this is an observation that only a child
could make, and yet the process reveals how we
humans use metaphorical reasoning to express
thoughts and ideas when we don’t know the right
word—or when the right word does not exist.

_______________________________________
Gerry Russo holds a PhD in applied linguistics and
teaches in the EAP program at Dalhousie University. His
interests lie in metaphorical competence, conceptual
fluency and their application in language instruction.
(gerry.russo@dal.ca)
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Continued from page 1: “From ESL Student to Canadian Citizen”

From academic language student to Canadian . . .

. . . a common pathway to citizenship

language test typically will allow extension of a study
permit and a bridge to attending a designated
Canadian university.
One incentive the government has given
international university students to stay here is the
opportunity to work. This opportunity is further
extended to graduates in the form of a PostGraduation Work Permit. This one-time permit is
awarded for between one and three years, depending
on what the student has graduated with. At this point,
the students’ language skills and education have to
come together in the real world to get them a job.
Without skilled work experience, they will have a
much more difficult time qualifying for Permanent
Residency status.
If all goes well, the recent graduate will have a
Canadian diploma, one year skilled work experience,
and an advanced level of English. With recent changes

to the Canadian Experience Class PR program, which
gives international students extra credit points for
studying here, applicants likely have a good shot at
Permanent Residency approval.
Once a Permanent Resident, applying to be a
Canadian is just a few years away. The long road to
citizenship ends with the citizenship test and the oath
—both requiring the use of the English language, and
maybe even the use of those same phrases you taught
them on their first day here.
________________________________________
Tony Rusinak (BA, DELTA, RCIC) has taught and
teacher-trained ESL in eight countries over fifteen years.
His recent areas of focus are English for Academic
Purposes, digital curriculum design, and immigration for
international students. (tonyrusinak@gmail.com)

